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The Exploration and Reconceptualization of Social
Constructivist Theory based on Reconceptualization of ZPD:

Beyond the dyadic and on participation

Kim, misuk

Chung-Ang University, Childwelfare Dept.

This study explored the meaning of socialization and learning in social constructivist for
eatly education. The social constructivist theory explicates the mechanism of social
construction of knowledge. Knowledge is regarded to be transmitted from expert to novice
and turned out to be transformed and constructed from the perspective of the
traditional-social constructivism. Recently, the dyadic relations in social construction of
knowledge, as shown in most of social constructivism literatures in present study, have been
criticized. Many researchers investigated from socio-cultural perspectives and showed in their
results that the social aspect of knowledge development was not dyadic but complex and
multiple. Among them, Rogoff suggested that learning was participatory transformation,
meaning that all community of learners contributed to learning by participating in learning
activities. In the situation of this kind of learning, the role of teacher and children
alternate from expert to novice. Learning was also found to occur from the change of

activity as well as knowledge.

Key words : social constructivism, learning, socialization, social situation of development, collective

-social velation and development



